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Preamble

This document is organised in 4 chapters: 

· The problematic – linking individual and structural (regional) lifelong and lifewide learning

· Inventory of regional assets – the identification of the assets, tangible and intangible
· Scenarios for the future – how to transform local and regional resources into LLL resources
· Recommendations for policy makers – guidelines for policy building

It is based on an in depth literature review available on the Internet, mainly from the UK (Yorkshire & Humberside ranks high in Google search on those subjects) US and Canada. Some of the text is original, other compiled from literature. Full rewriting and sourcing will be provided for final delivery.

The definition of lifelong learning used in this document goes beyond continuing education or continuing professional development to include all forms of learning for a whole gamut of personal and social goals.
	A learning community can be defined as “any city, town or village, and surrounding area, that, using lifelong learning as an organizing principle and social goal, promotes collaboration of the civic, private, voluntary and education sectors in the process of achieving agreed upon objectives related to the twin goals of sustainable economic development and social inclusiveness.” Ron Faris


Introduction
Learning is both an individual and a social process. It is an interactive process shaped by the social, cultural, physical and emotional context in which it occurs. In this document we will pay special attention to learning as “community-based development” through the identification and valorisation of its assets.

Lifelong and lifewide learning is defined as the development of individuals and groups through continuous acquisition, use and production (renewal) of knowledge, skills, attitudes and values in order to achieve a sustainable economic development and social inclusion to generate

· active and creative citizens

· productive and creative workers

· caring parents, family members and community members

Every learning community is building on the foundations laid by previous generations, earlier community initiatives, and its commitment to learn how to build partnerships, foster participation, and assess its performance and progress towards learning targets and socio-economic objectives that the community has set. Gradually more community members are aware that they are engaged in a collective and transformative learning process. It is a process that shifts their community from a conventional individualistic model dominated by a traditional education approach to a new paradigm of community in which learning in all its forms is recognized, celebrated and invested in as a social and empowering process for all.

In order to achieve this goal, it is critical to identify all the assets that, within a community, contribute to its development, then to exploit properly all those assets. This approach differs radically to the traditional view of looking at ‘ROI’ (return on investment) as the metric for assessing the effectiveness of efficiency of a system, especially a learning system. The danger with such a concept is that it focuses the attention on the cash flow and the short term. The scope of ROI is very narrow. When thinking ‘return on assets’, one has to think globally and take into accounts the whole environment. Contrary to the proverb ‘the devil is in the detail’, one could say that the devil is in the inability to see the big picture. This is why we suggest that the concept of ROA (Return on Assets) should supersede the concept of ROI, especially in the field of education and learning, and even more in that of lifelong and lifewide learning.
An analysis of a lifelong and lifewide learning environment may be analyzed at three levels: the micro, the meso and the macro levels:

· the micro refers to the environment closest to the learner — the family

· the meso refers to the school, the community, and the workplace

· the macro refers to the societal, national and global contexts
Figure 1 – A Vision For Accessible Learning In Museums, Archives And Libraries
Source : http://www.mla.gov.uk/action/learnacc 
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While it is clear that these levels interact with each other, this document will focus on the community level as place for integration of learning, the development of intellectual and social capital through community learning. At this level people understand the importance of non-formal and informal learning, often more readily than some educators.

There is recognition that the learning resources of all sectors should be used, not just those of the education system:

· civic, public – e.g. health, libraries, recreation and arts councils

· economic – private and cooperative

· educational and training

· voluntary and community

	Social Capital and Systems Change

Researchers interested in empowering people in poverty have focused attention on social capital and the way its development can lead to positive life change. Social capital refers to the “…collective ties, norms values, interactions, networks, and relationships reflecting the involvement of human individuals in a common life based on family and community.” Specifically, individuals and communities rich in social capital have strong and vibrant communities in which individuals connect with others who have information and expertise that can help them integrate into the community and economic circles more fully.

Social capital plays a role in community and leadership development, the ability of social service, charitable, and non-profit organizations to administer their programs and the acquisition of jobs and better wages. The following attributes are particularly important when considering the function social capital plays in the development of human potential:

• Horizontal Networks: links between individuals who share significant similarities (racial, ethnic, economic social, etc.). Generally these links are most often based on reciprocity.

• Vertical Networks: links between individuals who may or may not share significant similarities. They differ from horizontal links in that they link individuals of differing economic and social class and may not be based on reciprocity.

• Strong and weak links refer to the proximity of network connections. Strong network links are typically those that found in close proximity to an individual (neighbourhood, family, community) whereas weak links are between individuals distant from each other (friends in other cities, towns, countries).

Important for the reduction of poverty is Putnam’s suggestion that weak-vertical links are crucial because they form bridges between individuals of differing social classes and can potentially expose advantaged people to resources and opportunities that they would not have access to in the absence of such ties. People in poverty often lack the social capital necessary to change their circumstances. 
Source: http://www.easternidahoprosperity.org


Cross-sectoral partnerships to achieve common objectives should be strongly supported. Learning within governments as well as in communities must occur if true partnerships and sustainable change are to be realized. These strategies incorporate learning-based community development for a variety of inter-related purposes for communities and individuals from early childhood to senior life-stages such as:

· citizenship education
· health promotion

· economic development

· environmental/ecological safeguarding
· rural/urban development
· social planning and development 
Learning communities are those that use the intangible assets of social capital (trust, networking, and shared values) in practical yet imaginative ways to multiply the benefits of human capital (e.g. education, training) as well as build upon the stock of social capital within a community. Further, they build upon the intellectual capital of their communities as they tap the goodwill, the know-how, and the communication infrastructure (formal and informal) of their local human organization.
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One of the strengths of asset based community development is its ability to serve as a catalyst to relationship building. As people begin to identify what they can bring to the community in the form of their own strengths and gifts, and others learn about it, relationship building occurs and connections are made. 

One key asset in the context of community learning is leadership. While there is considerable talent, know-how, trust, shared values and networking in most communities, local leadership is limited and too often becoming over-worked and exhausted. This issue should be addressed in any lifelong learning policy.
The need to renew and rebuild the concept of community, in which people are empowered and provided the opportunity to develop their innate leadership abilities within their own surroundings, is among the most important items on the agenda as it prepares for the twenty-first century. Citizen leaders will be required to shape positively a new environment, the post- industrial society; or else the current volatile mix of demographic, economic, and technical forces will continue to drive the country toward a human capital deficit, threaten the competitiveness of economic institutions, and act as a barrier to the individual opportunity of all.

Problematic

Community development based on a learning community approach fosters the acquisition of information, knowledge, skills, attitudes and values that together build a community’s capacity to successfully respond to, and direct, economic and social change. The six traditional purposes of community development are:

· Citizenship / civic education

· Health promotion

· Economic development

· Environmental/ecological sustainability

· Rural/urban development, and

· Social development/planning.

There is an emerging view of community economic development, named by some political economists as the Third Way, as a new way to analyze and act to prevent social exclusion and promote economic regeneration. It is based on communitarian values that:
· balance individual rights with civic responsibility
· emphasize the importance of decentralizing resources and power to the local community level
· recognize and use the intangible assets of the community – its social capital – to promote economic development and social inclusion.

In this approach to community economic development, attention is paid to all socioeconomic groups in the community including the poor who are given opportunities to upgrade their skills, and increase their self-reliance. As a consequence they draw less upon the welfare system for support, are more skilled and are better able to contribute to their regions’ economy and consequently free up resources that can be diverted to other economic development initiatives.

The corporate sector has recognized for some time that an important factor, perhaps the most important factor, in determining a modern company’s success in a knowledge-based economy, is the intellectual capacity of its employees. Successful companies find ways to nurture and develop their intellectual capital.
· While the private sector has appropriated use of the term “intellectual capital”, several of its key elements are found in communities, including:

· the collective value of the knowledge, skills and abilities of its members

· the potential of people to build upon their knowledge, experience and expertise

· core competencies that create unique competitive advantage for an organization [community]

· the cumulative capacity of an organization [community] to acquire, process and use knowledge that contributes to its success

· organizational [community] systems, culture, or values that promote individual learning

Thus the intangible assets of the local community: the intellectual capacity, know-how, trust, networks and shared values of the residents, have been termed “social / intellectual capital”.
Social capital is defined as the societal networks, norms and trust that act as the social glue of local communities. It also serves as the lubricant for more efficient transactions nation-wide thus providing an economic competitive advantage for societies in which it is present in large measure. 
	Warrington Grid for Learning - Learning through volunteering 

A different kind of learning 

Warrington, a city in the UK, has over 1000 voluntary organisations and community groups. These groups and organisations provide a wide range of services and activities, often focussed on the needs of a particular local area, or of a particular client group such as older people, children and families, people with disabilities. They range in size from small volunteer-led community groups or self-help groups, such as residents associations and parent and toddler groups to branches of ‘household name’ charities such as Age Concern and the Citizens Advice Bureau. 

Some organisations do offer courses directly to the public, but many voluntary organisations also provide extensive training programmes for their volunteers, staff and trustees or service users. There is also the informal learning that takes place through being involved in setting-up and running an organisation, group or project. 

This type of learning is only available through the voluntary and community sector. 

Source: www.wgfl.org.uk


· The Aspen Institute, one of the American leaders in the development and use of this notion, combines three types of community development in its operational definition of community capacity building, namely:

· economic development

· stewardship or environmental sustainability

· civic capacity or active citizenship

Throughout the Institute’s exposition of the term is the need for communities to continuously learn in order to be resilient. Capacity building efforts focus on eight outcomes:

1. growing, diverse, inclusive citizen participation
2. an expanding leadership base
3. strengthened individual skills
4. widely shared vision
5. strategic community agenda (includes a plan)
6. consistent tangible progress toward goals
7. more effective community organizations and institutions
8. better resource utilization by the community
The concept that is central to both the notions of learning-based community development and of learning communities is that of lifelong learning.
· The strength of a country, according to Fukuyama, lies not in its ethos of individualism but on the cohesiveness of its civil associations and communities. In this study, a definition of learning-based community development will adopt some of the elements of the OECD/UK models and will be characterized by the following features:

· a focus on geographic rather than virtual communities

· an emphasis on processes that promote individual and group learning within and across every sector of a community whether 
· civic

· public (health, social services, libraries, museums etc.)

· economic (private or cooperative)

· education (from kindergarten to university)

· voluntary/community

· learning how to build and sustain learning partnerships across all sectors

· learning how to promote and sustain citizen participation/involvement in setting, achieving and evaluating learning targets

· learning how to assess performance and set achievable/measurable objectives

· benchmarking best practice

· evaluating progress

· learning how to enable access to learning technologies so that all have

· basic computer literacy

· means of networking within and between learning communities here and abroad

· opportunities to use technology as a tool to achieve individual and community development purposes

· the equal valuing of learning, whether acquired in the community, the home or the classroom

Table 1
Adapted from: Learning-based Community Development: Lessons Learned for British Columbia. Source: http://members.shaw.ca

	
	Conventional community
	Learning community

	Learning modes
	Formal learning
	Formal, non-formal informal, intentional accidental learning

	Assets
	Mainly unidentified, and mostly tangible
	Know and value all its assets, tangible and intangible

	lifelong learning 
	Continuing education
	Lifelong and lifewide learning

	education, health, criminal justice
	Costly remediation
	Research informs preventative learning strategies

	Learning technologies
	To transmit information (mass media)
	To learn from citizens (interactive learning)

	
	
	Networking learning citizens within and among communities

	History
	
	Universal access

	
	
	individual learning plans

	Innovation
	isolated and viewed as competitive threats by others in the community
	Supported by interactive learning among learning organizations within the community

	Autonomy
	dependency upon centralized policies
	community thrives on greater autonomy of decentralization

	Values
	learning is viewed as an individual activity for individual benefit
	learning is viewed as an individual and social activity for individual community benefit

	Cost vs investment
	Learning is treated as a cost (ROI)
	Learning is treated as an investment (ROA)

	Social capital
	unrecognized and largely untapped
	valued, added to, and used for comparative advantage

	Academic education
	Prestigious and overvalued
	

	Access to learning
	there is often limited community access to training resources of either
	

	
	companies and education often compete:
	

	Education system links to the non-formal sectors, particularly the voluntary / community sector
	Almost non existent
	uses both formal and non-formal sector learning resources

	
	
	economic and education partners share their training resources

	Learning and economic development
	
	learning is seen as a social process that results in a comparative community advantage for economic development

	Learning and quality
	Quality is extrinsic to the learning process (quality assurance)
	Quality is intrinsic to the learning process (Q as a learning process)

	Learning and training
	Focus on
	

	Basic skills
	· Literacy for the workplace

· Literacy

· Numeracy

· Digital literacy

· Science literacy

· Media literacy
	· Citizenry

· Cultural literacy

· Environmental literacy

	Participation
	· 
	local people recognize that they must learn effective ways of expanding and sustaining participation of all community members, including the disadvantaged. 
There is interest in exploring how learning technologies can promote local networking and cross-community sharing of problems and solutions

	Performance
	· 
	local people want assessments that help improve service quality and indicate progress towards their objectives, but question obtrusive and seemingly irrelevant evaluation up-to-date and relevant socio-economic data is required for local people to make better informed decisions about their communities’ future


The contribution of museums, libraries and parks to learning
Museums are more than auxiliaries to teaching. Libraries are more than places to borrow books from and cultural heritage can mean more than visiting war monuments or touring wildlife parks. All are special sites of learning and offer ‘open-ended’ learning situations that can provide a range of meaningful experiences for adults. These new experiences in adult education activities with and by museums, libraries and other cultural institutions, some of which have been illustrated on the previous pages, demonstrate the particular and unique contribution cultural institutions can make. Yet, this contribution is not always recognised. Cultural education is not a priority in the new adult education policies in many countries.

Table 2 - The Generic Learning Outcome system: measuring the outcomes and impact of learning in museums, archives and libraries : THE LEARNING IMPACT RESEARCH PROJECT (LIRP)
Source: http://www.mla.gov.uk/action/learnacc
	Unlike in formal education, museums, archives and libraries will not be able to make judgments about how much their users have learnt or how much progress they have made.  However, users themselves will be able to make judgements about their own learning.  They will be able to articulate what they found out and if that was what they were looking for.  They can say whether they were inspired or had an enjoyable time.  Collecting evidence of learning outcomes in museums, archives and libraries therefore must involve asking users how they feel about their own learning.

LIRP recognises that learners will have highly diverse learning outcomes.  The Generic Learning Outcomes have been developed so that these individual outcomes can be captured and grouped into categories, thereby giving a rich picture of the impact of learning in museums, archives and libraries. Categorising the learning outcomes described by individual people into five broad generic outcomes enables the breadth of learning across the sector to be presented.

LIRP has developed a system of Generic Learning Outcomes (GLOs) to measure the impact of learning in museums, archives and libraries:

· Increase in knowledge and understanding

· Increase in skills

· Change in attitudes or values

· Evidence of enjoyment, inspiration and creativity

· Evidence of activity, behaviour, progression
During the piloting phase of LIRP fifteen museums, archives and libraries used the GLOs to carry out different kinds of evaluation and research.  Evidence for each GLO was found in each organisation and no additional GLOs were found to be necessary.

Source: http://www.mla.gov.uk


Places of cultural heritage provide the viewer with an almost direct access to historical events. Critical interaction with such objects can help to develop awareness of one’s own culture and historical background. This can foster an understanding of the complex web of national and international relations and circumstances which shape local developments and events. Environmental heritage can be regarded as an extension of cultural heritage. It can mean a variety of things, from a person’s knowledge of her natural environment to the development of a critical awareness of the links between man and nature. 
For the purpose of educational activities, however, environmental and cultural heritage need not be treated separately. Cultural and educational tourism programmes can include both learning about the culture and about the natural environment of the region in question. Such an approach allows for a better understanding of the interrelationship between developments in human society and changes in the natural environment. Places of cultural heritage as well as natural sites can be used as objects for such kinds of learning. By exploring the significance of such sites, learners can also develop their own sense of belonging to and being part of the history of their communities. Environmental and cultural learning can be part of an education project which examines current social and political issues as well as future-oriented ones. At the University of Naples, such education projects have been developed. They focus on the immediate environment of the participants. The Region of Tuscany is involved in a similar project together with the Greek ministry of education and the generality of Catalan. This joint initiative is entitled “Mediterranean routes for the environmental and cultural education of the European citizen”.

Inventory of regional assets
A learning territory is a territory that values its tangible and intangible assets. In this chapter we focus on the identification of the assets, tangible and intangible, in a region that can be used for LLL of its citizens, but also the citizens of other regions. Because lifelong learning, as any form of learning, has a social dimension, we will focus on individual as well as structural learning (the region as a ‘learning entity’).

There are different types of tangible assets

· Archaeology: caring for the City's buried and visible archaeological heritage through planning, museums and activities.
· Landscape
· Nature
· Heritage: protecting and interpreting the city's sites and monuments of national and local importance

· Museums: looking after the city’s museum collections and making them available to the public through the City Museum and Art Gallery, Folk and Transport Museums.

· Arts and Education: providing opportunities for involvement with the arts, and opening doors to formal and informal learning for people from all backgrounds

· Support for the Arts: helping and supporting artists, performers and arts organisations who are active locally to enable them to develop their artistic practice and contribute to the cultural life of the city

· …
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Table 3 - Center for Applied Rural Innovation (CARI). Source http://cari.unl.edu
	Assets Inventory
	Rationale
	Questions
	Steps

	Individual
	Every person has many gifts such as civic interests, artistic abilities, teaching skills, and enterprise experience and ability. The key to capacity/asset inventories is remembering that it is about individuals and relationships. 
	What are the gifts of the individual members of our community?

Where do we plug them into our community?

How are they recognised and valued?
	1) Develop a list of skills throughout the community.

2) Translate the skills and map the inventory of assets.

3) Publicize the inventory map of assets

	Association 
	Associations are groups of citizens working together to generate collective action. They can be formal or informal. Examples of associations are employers associations, unions, civic groups, cultural groups.
	What are the assets of the associations?
What impact do they have on the community?
How can they contribute to the community vision and purpose?
	1) Develop an instrument to collect information about the community associations and networks, their purpose, contact individuals, and resources.

2) Translate the skills and map the inventory of assets.

3) Publicize the inventory map of assets

	Institutional
	Institutions are formalized and structured organizations that do not typically rely on voluntary commitment of the individuals involved. Examples of institutions are schools, churches, hospitals, and government agencies. 
	How can the institutions increase service to the community?
How do the institutions link to community learning – through voluntary work, support to networks, etc.?

How can they contribute to the community vision and purpose?
	1) Develop an instrument to collect information about the community institutions, their purpose, contact individuals, and resources.

2) Compile this information and map the inventory of assets.

3) Publicize the inventory map of assets.

	Natural Resources
	Natural resources are an integral part of a community’s future. This inventory recognizes the contribution natural resources make as an asset if they are recognized and capitalized. Examples of natural resources are lakes, rivers, trees, coal and fish. 
	How does the community recognise and value its natural resources?

How do we use natural resources as a support to learning (formal and informal)?

How do those resources benefit the local and the global community?
	1) Develop an instrument to collect information about the natural resources and the way they are used and could be used to support learning.

2) Compile this information and map the inventory of assets.

3) Publicize the inventory map of assets.

	Local Economic Linkages and Business
	Strong economic linkages within the local economy are an important asset for the community. Where do businesses buy all their supplies and hire all their employees from within the local community? How individuals, associations, and institutions consistently patronize local vendors for their needs?
	Do businesses tend to hire local residents? 

Do businesses tend to purchase other non-labour supplies and inputs locally?
Do local resident tend to purchase from local businesses?
	1) Develop a survey instrument to measure the economic exchanges at local (purchasing goods and services, hiring staff, etc.) regional and global levels.

2) Compile this information and map the inventory of assets.

3) Publicize the inventory map of assets.

	Previous Efforts
	Many communities have participated in previous community activities which may have included: community planning, economic development, program and service development, community visioning, and other community involvement activities.
	What have we learned from our previous experiences?
What have we learned from other communities experience.
	1) Develop an instrument to collect information about previous community planning, community development, and other community-wide involvement efforts and projects.

2) Compile this information and map the inventory of assets.

3) Publicize the inventory map of assets.


Scenario for the future
In this chapter we will design a series of LLL scenarios based on the valorisation of local and regional resources. How can we transform local and regional resources into LLL resources.

· Intergenerational learning: computer science students assist seniors in an intermediate care facility learn how to surf the Web. Retired people mentor pupils at school.
· Archaeology field trip

TBD
Recommendations for policy makers
If social inclusion policies are to be fully effective, it is vital that individuals and representatives from excluded and community groups are involved in developing, introducing and monitoring learning initiatives, for example in terms of their policy and projects related to specific groups of people. Establishing and maintaining these links is time consuming, but every opportunity should be taken for fostering community consultation and partnership.
· As cultural institutions are an essential part of adult learning, libraries, museums, theatres, ecological parks and other such institutions need to be strengthened and appropriate funds should be allocated in order to develop these as adult learning resources.

· The conservation and use of cultural heritage as a lifelong learning resource needs to be promoted and methods and techniques for strengthening heritage and cultural learning be developed.

· Public authorities and educational institutions should draw up ‘access map’ to enable users and learners to reach resources or assistance in their community on a managed basis.

· “Access maps” should provide access to all forms of learning opportunities – formal, non-formal, informal.

· Encourage the development of individuals through voluntary and community development activities

· Public and educational institutions in communities or defined geographic areas should establish co-operative arrangements to improve service to users

· Cross-sectoral funding should be established. Funding should include an element which is measured against progress towards cross sectoral community partnership

· Training of librarians, resource managers and teachers should be coordinated and should include ways of developing mutual support. Objective and quantifiable performance measures should be set for all these collaborative strategies.

	Tyne and Wear Museums in the UK have developed an organisational culture whose primary goal is

‘total inclusion’. They aim to achieve this through making a positive and profound impact

on people’s lives in the region, and by contributing to economic and social regeneration.

Their mission is: To help people determine their place in the world, and understand their

identities,so enhancing their self-respect and their respect for others.
Source: Centres for Social Change: Museums, Galleries and Archives for All


	Learning Leeds

Adult and Community Learning Sub-Group 

The Adult and Community Learning sub-group was formed to adopt a more strategic approach to Adult and Community Learning in Leeds. The overall purpose of the group is to create a development strategy for Adult and Community Learning (ACL) which takes into account the needs of all stakeholders in the City of Leeds. To this end it will: 

· Define who the key stakeholders are in ACL in the city 

· Ensure that the actions contained within the Adult Learning Plan are effectively carried out and make sure that this dovetails with practice city-wide. 

· Map existing ACL across all sectors in the city. 

· Identify gaps and duplication in provision (geographically or under-represented groups) and develop appropriate strategies to address these. 

· Develop targets for participation in ACL which reflect local, regional and national strategies. 

· Encourage local providers to work together. 

· Organise mechanisms of dissemination to ensure that all post-19 learning providers are informed of LSC developments in relation to ACL. 

· Develop good practice guidelines in (for example) quality assuring non-accredited provision

Source: www.leedsinitiative.org


Annexe
Table 4 – Indicators for Learning Community (adapated from http://cln.vcn.bc.ca)

	Outcome
	Indicators

	1. Public access network to be increasingly accessible to the target communities
	a) Neighbourhood information and learning exchanges are established

b) Community assets inventory completed

c) Neighbourhood service directories are created

	2. Users to be increasingly trained / skilled in the use of CLN tools & resources
	a) Neighbourhood portals are established to collect and archive written, pictorial or oral histories and creations

b) Neighbourhood community asset inventory is created

c) Neighbourhood volunteers “troubadours” collect “fresh” and archived personal stories from the community and digitize them

d) High & steady level of satisfaction & interest with training process & content

e) Questions posed by attendees related to training & skills are infrequently recorded by the help desk & the other support channels

f) Orientation workshops held for community members to support them to do assets- based community development using the Internet tools

g) Occasional “encounter” sessions with community members are held to deepen their skills and focus on specific themes

	3. Increasing involvement of volunteers in tech maintenance, user training, help support
	a) Volunteers complete one volunteer term

b) Volunteers participate in VCN workshops to enhance their skills in providing technical and public support at public access sites

c) Volunteers undergo training at the host community and learning node of their choice to understand its procedures and policies

d) Volunteers are placed at learning nodes to increase the level of service to community members

	4. Community members to increasingly gain access to the CLN
	a) Visits to public access sites from community residents

b) Registration for accounts on the VCN by groups & individual in target communities



	5. Community members increasingly contribute new resources to portal / message board related to community assets
	a) Interactive community planning occurs around critical issues identified by the community 

b) Portal is developed

c) Using online inventory of community assets for support, online policy drafts are created, which seek community input

d) Other community groups are involved in the planning



	6. Community members interact w ea other, mediated by CLN & form groups of assns
	a) Public access points for informal learning activities are created

b) Drop in computer labs are created

c) Diversifying types of issues involved

d) Diversifying types of activity supported
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