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This paper has two aims. The first is to outline a brief but complete analysis of the features of the Portfolio that make it an appropriate method and tool for new assessment, while also mentioning some of the crucial issues and unresolved questions surrounding it.

The second aim is to propose the ePortfolio as the preferred tool for pre-service expert practitioner training. The paper makes reference to research in pre-service teacher education undertaken in three Italian universities – Macerata, Udine and Padova - (see papers presented by Rossi et al., 2004; Magnoler, Blam, 2004).

1. Regarding the first goal, the Portfolio is considered in a constructivist-social-cultural perspective, as a methodology and tool for new assessment (Varisco, 2004). It shares some of the main features of new and constructivist assessment in that it is: a) alternative to traditional assessment (testing and other) (Birenbaum,1996); b) performance based, focussing on the assessment of competence (Khattri, Sweet, 1996); c) authentic, involving real life or extended tasks (Darling-Hammond et al., 1995); d) dynamic, favouring the evaluation and activation of learning and competence potential (Lidz, 1987). It also balances the assessment of learning and assessment for learning.

The properties of new assessment (and Portfolio) emphasize the inseparability of learning and teaching, and of learning and assessment, which are indivisible moments and functions.
The new assessment also has context sensibility and boundary structure (Wenger, 1998) and is more adequate a concept than transfer for this assessment.
The Portfolio is regarded as a tool and methodology of formative, educational, consequential assessment (Wiggins, 1998; Gielen et al., 2003), without the explicit goal of certification. It is an assessment methodology which uses a rubric, and scoring or rating, as tools of “work in progress” to expose edu-metric advances and levels of competence (ibid.). The standards of reference are criterial as well as personal (self-standard), however it is necessary to go beyond the conventional distinctions between formative and summative assessment (Boud, 2004; Hickey et al., 2004).

Establishing criteria is a fundamental working tool; and criteria setting is a goal for learning and context of learning (Tillema, Smith, 2004). The criteria are explicit, negotiated by teacher and students, and co-shared.

The Portfolio is an internal work tool and an artefact for learning and assessment (Wittek, 2004), which externalises human cognition (knowledge and skills). 
Reflective observation, that is reflection on action and reflection in action (Schön, 1983), and reflection in learning and reflection on learning are the focus of Portfolio processes (Bartimote, 2004).
The unit of analysis is people in action using tools together with other people (observation, dialogues, assignments, documents, e-mail, forum etc.) and t
he learning outcomes are produced by the learning experience itself, through continuous comparison, monitoring, re-thinking and re-action.

Product and process become a holistic unit of analysis in Portfolio, which uses mixed methods (qualitative and quantitative methods) whereby the data obtained and elaborated (scores or rates) are constantly compared and interpreted through storytelling, negotiation, sharing and meaning making.

Portfolio, with its goals of developing awareness, autonomy and responsibility, develops personal planning and the plan itself, as everyone is an “expert” in self-experience. It is a special and particular methodology and tool of new assessment, with equally particular goals linked to metacognitive, conative and affective, as well as cognitive, areas. The areas of metacognition, causal attribution, self-perception, motivation and achievement have the greatest educational impact and self-regulated learning is a specific goal as well as tool in Portfolio (Varisco, 2004). 
Social interaction is the energy behind personal learning, while internal and external perspectives are complementary and synergic elements for personal cognition.
The paper individuates the following questions as strategic topics open to international discussion: a) balancing or combining formative and summative assessment using Portfolio; b) combining process assessment with product assessment; c) combining internal with external processes and assessment; d) combining peer and teacher assessments with self-assessment; e) combining cognitive assessment with conative and affective assessment 

2. The second aim of the paper is to identify the role and functions that ePortfolio has in facing the issues proposed.

The ePortfolio is multimedial and hypertextual; it fosters and implements a network between people and between documents, encouraging comparison and communication with peers and clarification with oneself (Barrett, 2003).

In recent years (1999-2004) at the University of Macerata, and then at the University of Udine in Italy, an open and flexible environment for learning in teacher education (primary and secondary school in education sciences) has been created. From 2001 to 2004, an e-Portfolio environment has been developed in these universities within this shell, which completely interacts with it (Michelini, Rossi, 2003) . The University of Padova has also collaborated with the above-mentioned universities since 2003-04 to develop and improve this environment, through shared research developed within and between the students of the two university teacher education courses (Rossi et al., 2004).
The principal goal of ePortfolio used in pre-service teacher education is hands-on education to reflect on action and in action, and to reflect on and in learning, through constant comparison and dialogue with peers within the contexts of their own and the other universities.

The ePortfolio becomes an environment where students can reflect on their own emerging and dynamic professional profiles (Varisco, 2004) and their abilities as students and future teachers, an environment where students become expert reflective practitioner students and future expert reflective practitioner teachers, as will be explicitly discussed at this congress by Rossi et al. (2004), Magnoler, Blam (2004).
For each student the ePortfollio becomes the documentation of his/her own professional growth, and the student’s production shows how they perceive the entire environment of learning and education by offering stimuli, documents and assignments. The students’ production provides them with necessary feedback for improving their own professional growth and for improving the development of curricula and training methods. The ePortfolio therefore can be seen as an important method and tool for formative, educational, and consequential assessment of learning and teaching.

The ePortfolio requires a great amount of work and effort from the student (and teachers), but makes an important contribution to the development of their whole professionality as a result.
These educational goals have been achieved through two types of university learning experience: the first fostering an exchange between students’ experiences in different university contexts (the Universities of Padova, Macerata and Udine) (Magnoler, Blam, 2004); the second fostering exchange and discussion of different viewpoints within the same university context (Padova, Udine) (Rossi et al., 2004; Magnoler, Blam, 2004).

An evaluation of the experiences of pre-service teacher education in progress is giving positive and very promising qualitative and quantitative results in terms of work time, continuity, the systematic nature and importance of involving, participating, sharing, as well as student awareness and responsibility. It makes it possible to explore the application of ePortfolio in-service teacher education, which is our next research purpose.
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