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Background and context.

In this abstract we will present our work with a project, in which the e-portfolio is used as a tool for assessment of competences  and as a tool for facilitating reflections on competences.

The project is called KONK and has as its primary purpose to focus on developing transparency in educations following the declaration text of the Bologna Declaration.The KONK-project is a project which is financially supported by the Danish ministry of Education and has it's focus on the issues mentioned. In the paper we will describe the strategy of the project, which is to develop adequate descriptions of the competences required in the education as well as a taxonomy, that makes the evaluation criteria transparent to the student. Last but not least the paper will discuss the work with assessment. In the project the e-portfolio plays an important role as a platform for the student in working with presenting and documenting and assessing the competences aquired. 

The challenge for all educations in the danish education system, but in particular for the educations, that are educating students to a specific profession, is to develop precise descriptions of the competences required, taxonomies to assess competences and ways of assessing competencies. In this view, the change from thinking in basic skills as reflected in the current descriptions of curricula, to thinking in competences linked to requirements of professions, points at the need for developing didactics that supports this thinking as well as news ways of evaluating and examine the students.
Objectives. 

The project has three purposes: 

1. Development of ways to assess competences: According to the 2 purposes mentioned below, it is important in the respect of coherence in the thinking on competency, that we develop ways of assessing competences, that acknowledges the nature of competency. The challenge is to explore if and how the material, that the students store in the e-portfolio, can serve as a tool for assessment. If this is to be done effectfully, it's crucial to consider that measuring competency requires something else compared to measuring basic skills.

2. Transparency in competences required in the profession of the education: The project aims at a development of a taxonomy on competences, that can function as a guide for the students in their efforts to reflect on, to acknowledge and to assess their achievements of competences. An essential point regarding definitions is, that they have to be recognizable for students in order for them to aim at aquiring them.
3. Design of didactic approaches to support educational thinking in key competences: In the project we examine the consequences for the curriculum, role of the teacher etc., that will be influenced by the focus on key competences. These consequences will call for development of a didactic design, that on one hand can handle the focus on key competences and on the other hand can work as a support, when the platform for reflecting and documenting competences is an e-portfolio.
Summary of results.

As the paper is a rapport on work in progress, the results in the paper is limited to 2 central issues:

1. 
Authentic assessment – assessment on competences:
The students are in the process of the education regularly asked to place their work in the presentation portfolio with a declaration paper, that explains what is mentioned below (selection-reflection-evaluation).

In the process of examining the students the basis of the examinations is the contents of the presentation portfolio.

· the students select elements of competency, that they will concentrate on documenting   

      within the frame of the curriculum. 


-     they choose artefacts that works as a documentation of competency

· the students and the examinator debates on the selection of artefacts, reflections on the  

      correspondance between artefact and documentation of competency and the assessment on  

       the competencies chosen. 
2. 
Interviews in focus groups on assessing competences: 

The focus of the interviews is to explore the process of selfassessment and our first experience with the process mentioned above. A group of students have done some work with selecting material from their portfolio, reflecting on it and evaluating the work

We will now discuss the results of the interviews, that took place at the end of june this year. The students had many important reflections regarding how and why different parts of the selfassessment where useful or not. We will focus on the parts that was most important for the students: 

· Validation: The process of selfassessment can not serve as documentation of a competency on it’s own. The students clearly express, that they need someone wiser or more experienced than themselves to give a form of validation to the selfassessment. It could an assessment done by a teacher or a student on a higher level, or someone from one of the institutions in which the students work during their education. The validation could take the form of conversation, an examination, feedback, or evaluation.  It is important, that the students know when this type of validation takes place and with whom. Equally important is, that the evaluarion points at ways of developing further competency, as an assessment that functions only as a status review is less fruitfull in the perspective of motivation to further development. 

· Artefacts: It seems to be very important, that the students understand that they can use many types of artefacts. One student mentions: “It is very important that other artefacts than literal is just as valuable”. 

When the students are in the beginning of their education, they require more supervision to get a sense of which kind of artefact could be relevant and how many artefact is needed in order to document or illustrate a certain competency. 

· Progression: When choosing artefacts it is a complex situation for the students to pick artefacts, that correspond with the competency they wish to document as, they are trying to document a competency, that they only vague realize what is. This leads some of the students in the group to conclude, that the didactics should include a progression in choice of artefacts, that match the progression in demands in curricula as well as progression in the assessment process.

In the interviews it is clearly a much more meaningful process to go through the second and third time than the first, which points at the fact, that the students realize the importance of practise: “It was much easier the second time” and the quality of the work increases: “I used much more time on the selfassessment process. The reflections was more profitable for me, it was more fun”. 

Finally it is experienced to be more fun and more reassuring in the perspective of future development.

· Facilitation: It is crucial for the process of selfassesment that the introduction is thorough. For instance is the language on the process very important: the concepts that are introduced, the terminologi attached etc.

Another thing is the assignments given, the possibility of counselling (mentor) and feedback on your work with selfassessment. 

One student says:

“You need to talk to somebody about the selaassessment in order to validate your own experience of competency”.

Conclusions and recommendations:

One of the central issues regarding examinations/assessments made on competencies as opposed to assessments on basic skills and regarding the contents of the examinations based on the students own choice of selection from the portfolio, is the issue of validation. The issue of validation plays a central role as examination can not be based only on selfassessment.

The students find the selfassessment process very useful in order to get wiser on their development as well as getting to know their future profession better. It also seems to provide different kinds of reflections that are useful to the work f.ex. reflections on theory and practice. One student mentions that it helps him to express his tacit knowledge. But selfassessment has to be in combined with validation from others than the student himself and it has to by transparent in the organisation.   

The students express a need for clarity on validation of the selfassessment. Besides it would be helpful for them in the selfassessment process in the sense of transparency, that there are descriptions in the curricula of the progression in demands – a sort of visualization of the different levels of assessment and finally suggestions on artefacts, that match different compencies and different levels of competency. 

Another issue pointed out by the students is the issue of facilitating the process. It seems important to consider the role of the teacher, the assignments given during different stages in the education, the possibilities of counselling and feedback – last but not least: comsiderations on how to make exams match the actual education process. Some of the students say, that most of their efforts during the education are formed by the fact, that they have to do exams in very specific ways. So the notion of selfassessement is regarded even more valuable, if this match is found – it makes the selfassessment process a more meaningful thing to do.
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