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E-PORTFOLIO AS  A COACHING SUPPORT TOOL FOR WORKPLACE LEARNING OF TEACHERS

Olga Firssova, Open University Netherlands*
Abstract

This paper presents the results of a pilot conducted by the Ruud de Moor Centre for the Professionalisation of Teachers, Open University Netherlands. The pilot investigated the possibilities of using the electronic portfolio as a tool for learning and coaching in the workplace. Beginning teachers who receive the teacher education in the workplace, the so-called career-switchers, were stimulated to construct electronic teaching portfolios and use them in communication with their workplace coaches. Several scenarios of use were observed: the e-portfolio served to structure the coaching process, to help the coach prepare for coaching sessions and to deepen coaching. The pilot demonstrated that the electronic portfolio enlarges the coaching repertoire and increases perceived efficiency and effectiveness of coaching in the workplace. 

1. Introduction

This experience report paper presents the results of a five-month long pilot conducted in 2005 by the Ruud de Moor Centre for the Professionalisation of Teachers (RdMC). The pilot investigated the possibilities of the e-portfolio as a tool for workplace coaching of new entrants in the teaching profession, the so-called career-switchers. 

Introduced in 2000 as a measure to combat shortages of teachers in all sectors of education, career switching to the teacher profession has become a legitimate alternative to preservice teacher education in the Netherlands (Ten Dam & Blom, 2005). Entrants in the teacher profession can be granted employment as a teacher upon the results of an assessment of motivation, relevant skills and subject matter knowledge and have to obtain the required teacher qualifications within two years. The institutes of higher teacher education offer career-switchers fast-track training programmes while the essential practical training takes place in the workplace and is supported by workplace coaches and supervisors (OECD, 2003). 

In preservice teacher education workplace learning plays an important role in training and fine-tuning of pedagogical, communicative and organizational teacher skills. Daily classroom practice contributes to shaping, enriching and verifying learning and teaching beliefs of student teachers. As such it is recognised in most teacher education curricula. However, institutes of higher education still occupy the central place in preservice teacher education. Furthermore, within most regular curricula of teacher education theoretical and practical training usually precedes the actual confrontation of the student teachers with the reality of school practice. 

In the context of teacher education of career-switchers the confrontation with the classroom practice comes first. These new entrants in the teaching profession miss the general pedagogical background and reflective skills that constitute the core of the teacher competence (Zeichner & Wray, 2001). The general turbulence of school as a working environment, however, leaves little space for processing new experiences, for deeper analysis and reflection indispensable for the development of a new professional identity (Bolhuis, Imants & Pluimen, 2001). Furthermore, career-switchers are inclined to tackle arising problems on their own. The heavy workload, autonomous classroom environment together with the experienced necessity to operate independently, in some cases increased by reserved attitude to the newcomers of the teaching staff cause reluctance to seek cooperation and support from more experienced colleagues (Ibidem). 

The tasks of concurrent general teacher education and an adequate on-the-job training as a teacher are extremely demanding and require adequate support both from the institutes of teacher education and from the working environment. Such support is envisaged in the form of supervision by a teacher educator ((further: supervisor) and  through workplace coaching by an experienced teacher practitioner colleague (further: workplace coach). The school management as an employer of  the career-switcher is responsible for allocating means and facilities for coaching and for the adequate training of workplace coaches (OECD, 2003).

In reality, teacher education of career-switchers is still in the teething problems fase. Career-switchers  evaluate the fast-track teacher education programmes higher than their learning in the workplace (Bolhuis, e.a., 2001). Nevertheless, attending merely part-time classes and supervision sessions career-switchers build up little affinity with the regular institutes of teacher education. Physical distance and time constraints prevent them from seeking institute-based support through additional contacts with supervisors and peers. Supervisors in their turn are hardly able to offer more than the envisaged minimum of on-site contacts and 1-2 supervision visits to schools per year. Consequently, the contribution of supervisors and institutes of teacher education to the professional development of career-switchers remains limited.

Additionally, effective coaching in the workplace which is an absolute necessity for workplace learning (Bianco, 2006) forms a large bottleneck. Average Dutch schools are not adequately equipped to function as learning environments for their personnel. Experienced and qualified coaches among teacher practitioners are scarce. Schools fighting against teacher shortages find it difficult to allocate people and means for the task of training coaches (De Bie, 2004). Since many schools have little tradition of contacts with institutes of higher teacher education they do not use facilities developed for the purpose of training workplace coaches and have limited if any contacts with supervisors. As a result, career-switchers follow two separate learning paths and the envisaged integration of workplace experiences in a more general pedagogical frame remains problematic (Ibidem).

The Dutch Ministry of Education commissioned  the RdMC Centre for the Professionalisation of Teachers of the Dutch Open University (OUNL) to develop new effective pedagogies and technologies to help combat existing bottlenecks in teacher education of career-switchers (RdMC, 2006). Building upon the expertise of the OUNL in distance education, e-learning and development of innovative pedagogical approaches, the RdMC designs dedicated tools and complex virtual learning environments for self-assessment and self-study for career-switchers and other aspirant teachers and develops new methods for distance coaching. It also sets up field studies and pilot projects to test new tools and methods and generate new scenarios of use. 

Within this framework RdMC researchers have conducted a pilot study to collect experiences and perceptions of users of the electronic portfolio as an instrument of coaching in the workplace, to generate scenarios and to test affordances of the e-portfolio as a coaching instrument. This paper presents the pilot and its results. It is structured as follows. Firstly, the paper provides the underpinning of the choice of the e-portfolio as an instrument for coaching. Secondly, it describes the pilot study and presents its results. Finally, some conclusions are drawn. 

2. Why the electronic portfolio?

The choice to experiment with the portfolio as a possible coaching support tool was based on a number of arguments. 

Firstly, the teaching portfolio is an accepted tool in teacher learning and education. There is sufficient evidence that this instrument enhances learning of student teachers, helping its makers to reconstruct their personal teaching practice and reflect on it in the context of learning, to document and unfold one’s learning process, “one’s journey in becoming a teacher” (Zeichner & Wray, 2001, Tigelaar, 2005, Strudler & Wetzel, 2005). The teaching portfolio provides structure for self-reflection and critical inquiry (Zeichner & Wray, 2001, Van Tartwijk, Lockhorst & Tuithof, 2002, Tigelaar, 2005, Freese, 2005). Having used the teaching portfolio in preservice teacher education portfolio-makers develop the habit of reflecting on  their teaching practice and continue using the teaching portfolio for the purpose (Zeichner & Wray, 2001). Thus, the teaching portfolio becomes an instrument for effective support of continuous professional growth.

Secondly, the portfolio is a standard instrument used in intake assessment procedures of career-switchers. In such portfolios candidates describe prior learning and work experiences, tasks and activities to illustrate their competence level, underpin the choice for a teaching career and provide documents to support their statements (Klarus, 2002). Portfolio assessment together with other instruments helps to determine the focal points of the individualized teacher education programme for aspirant teachers and can be used to plan coaching strategies (Tigchelaar, 2003). 

Thirdly, construction of a teaching portfolio is intertwined with social interaction. Coaches, supervisors and peers contribute to portfolio construction by helping to select materials, by providing feedback on the portfolio and discussing the process of it construction (Tigelaar, 2005). Thus, they support the reflective practice of the portfolio-maker and enhance learning. Mentoring and collaboration activities around portfolio construction promote the growth of self-confidence of teachers  (Zeichner & Wray, 2001). 

Social interaction affordances make the teaching portfolio a suitable coaching instrument. Through the portfolio, coaches can obtain information on prior knowledge and skills, of the portfolio-makers, their experiences and ideas that might otherwise be left out (Tighelaar, Brouwer & Korthagen, 2003). The coach is thus enabled to reconstruct a more complete picture of professional and personal growth of the learners and their specific needs and use this knowledge in coaching to adjust and fine-tune the coaching strategies. 

Furthermore, the teaching portfolio is not a new phenomenon for teacher practitioners in the Netherlands. The recently adopted Act on Professions in Education in the Netherlands envisages continuous assessment and self-assessment of professional growth of teachers. To support process this the Dutch Association for Professional Quality of Teachers (SBL) developed a set of teacher competence requirements (Competence requirements teachers, 2004). This organization stimulates teacher practitioners to document and demonstrate their professional growth with the help of teaching portfolios and offers a free web-based teaching portfolio based on teacher competence requirements (www.lerarenweb.nl/portfolio). 

For the purposes described above both the electronic portfolio and its hard-cover equivalent are suitable. Both are widely used in practice. The specific situation of the career-switcher, the real and perceived distance from the supervisor and from the institute of teacher education in general, existing bottlenecks in the organization of coaching in the workplace make the electronic version more attractive than a hard-cover one. The electronic portfolio affords flexible use (any-time, any-place), is or can be made available to more portfolio-readers irrespective of their whereabouts. It allows including evidence in different formats (including images, voice and video). It can be attractive for both career-switchers and their coaches who may need improvement of  relevant computer skills (Driessen e.a.., 2002).

In sum, there is sufficient ground to assume that the electronic portfolio can be effective as a coaching instrument of workplace learning. However, there are little if any examples of its application in coaching in the workplace. Based on prior research and experiences collected in on-going projects of the RdMC the following hypotheses were formulated:

· The use of the electronic portfolio in the workplace will help the career-switcher to connect the practice of teaching to the theoretical knowledge and insights developed in the teacher education programme. 

· Access to the electronic portfolios will allow the workplace coaches to contribute more effectively to the professional development of the career-switcher. The coaches will be able to juxtapose their impressions and observations of the teaching performance of their career-switchers with accounts of prior learning, work and reflections as recorded by the career-switchers themselves. A better understanding of specific learning needs and preferences of the career-switchers will allow coaches to fine-tune coaching activities accordingly.

· Access to the electronic portfolio of the career-switcher will facilitate collaboration of the teacher educator /supervisor and the workplace coach. They will be able to fine-tune their respective contributions in any-time, any-place mode, thus increasing the effectiveness and efficiency of learning of the career-switcher.  

· Experiments with the use of the e-portfolio for coaching in the workplace will help further develop the instrumentation of workplace or school-based learning of aspirant teachers and may deliver valuable insights in the coaching strategies involved. 

3. Objectives of the pilot study

The primary pilot objective was exploring possible coaching scenario’s that involve the use of the electronic portfolio in the workplace and testing the above given hypotheses. The pilot was aimed at generating and collecting data on: 

· the e-portfolio construction and use by career-switchers who combine work in the new profession with fast-track teacher training programs;

· the use of the e-portfolio in coaching of career-switchers in the workplace and in communication between the career-switchers and their workplace coaches;

· the shared use of the e-portfolio and communication on portfolio-related issues between the supervisors and workplace coaches of career-switchers.

4.  Pilot design and instrumentation

This section contains information on the pilot design, its structure, instruments and participants (paragraphs 4.1-4.4). It is followed by a brief account of the pilot’s progress (paragraph 4.5). 

4.1. Pilot design

The pilot design provided career-switchers, their coaches and supervisors the opportunity to use the electronic portfolio in coaching in the workplace in their own environment. It envisaged that: 

· Participating career-switchers would create an e-portfolio and use it for learning and coaching purposes. During the pilot they would communicate on the teaching practice and experiences and on other portfolio related issues with both the workplace coach and their supervisor. 

· Participating workplace coaches would include the e-portfolio into the repertoire of coaching tools and use it throughout the pilot for coaching purposes.

· Participating supervisors would use the e-portfolio for supervision purposes and follow the communication on portfolio related issues between the career-switcher and the workplace coach.

· Pilot participants would share experiences with each other and discuss them in the pilot communication environment to contribute to knowledge construction on workplace coaching of career-switchers and its instrumentation.

· Participants would use a shared electronic environment for communication purposes and evaluate experiences with portfolio construction and use after the end of the pilot.

Figure 1 provides a graphical representation of the pilot design. 
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Figure 1 The pilot design
As illustrated in Figure 1, face to face meetings with each other and the pilot team of RdMC researches were limited to the introductory and the final workshop. Between these events the participating career-switchers were expected to work on their electronic portfolios in their own environment. They were facilitated in choosing a portfolio tool and start-up activities by the pilot team. Participating workplace coaches and supervisors were expected to work with the e-portfolios of their career-switchers. For that purpose they were provided support in the form of background sources and exemplary learning tasks that they could use in practice. Electronic communication environment designed for the pilot provided the necessary support for communication between career-switchers, their respective coaches and supervisors as well as between all pilot participants. 

4.2. Pilot communication and learning environment
The pilot communication environment designed for the pilot in Blackboard Learning System
 consisted of two separate workplaces (Blackboard LS modules). The first one, a PORTFOLIO Workplace was open to all participants and contained general information on the pilot, background information on teaching portfolio and links to relevant web resources. The other – the Workplace for Coaches was designed to offer participating workplace coaches more resources on coaching, optional learning tasks that could be used in coaching and themes for possible discussion with peers. Communication facilities offered within Blackboard included an open discussion forum for asynchronous communication for all participants and several limited access forums: a separate forum for career-switchers, a separate forum for coaches and four discussion forums to which electronic portfolio’s of respective career-switchers were linked. Here career switchers could communicate with their coaches and supervisors on portfolio and coaching related matters. Furthermore, the pilot participants could dispose of synchronous communication (chat) tools. 

4.3. Electronic portfolio in the pilot
According to the pilot design, participating career-switchers were free to use any electronic portfolio at their disposal on condition that others (workplace coach, supervisor, pilot team) could get access to the portfolio or to a specific part of it, upon the owners’ choice. For those who did not have an electronic portfolio an instrument could be offered free of charge by the RdMC or the SBL portfolio could be used. All pilot participants chose the SBL portfolio. Availability of this tool and its ease of use prompted the choice. 

The SBL-portfolio is a web-based application built around Teacher Competence requirements (www.lerarenweb.nl/porfolio). The portfolio includes an introductory home page, sections as Curriculum vitae, Teacher competence profile, Professional identity, Personal development plan and a Dossier. For portfolio construction no web editing skills are needed and 24-hours Helpdesk service is provided by the SBL. The process of portfolio construction is supported by web forms and questionnaires for self-assessment and competence level scans. The portfolio-maker is free to use all or some of availble tools or provide reflective statements in a free format. The portfolio dossier can hold a collection of artifacts up to 10 MB. As the portfolio owner, its maker can make the portfolio visible for a selected group or include it in the collection of model teaching portfolios of the SBL web community. 

Figure 2 illustrates the navigational structure of the SBL portfolio. A navigation menu in the right sidebar provides links from the homepage to other sections in the portfolio, each section may contain one or more pages. 
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Figure 2 Navigation in the SBL portfolio (source: www.lerarenweb.nl/portfolio/voorbeelden/index.html)

4.4. Participants
The pilot design envisaged the participation of 6-7 groups, each including a career-switcher and the assigned workplace coach. Participation of supervisors was considered highly desirable but not compulsory. Participants were recruited via a direct telephone poll of secondary schools in the Dutch provinces Limburg and North Brabant and via the institute of higher teacher education in Utrecht. Five schools where career-switchers were employed agreed to participate and 7 groups could be formed. One school, however, withdrew due to an internal reorganization. Eventually four secondary schools participated in the pilot, including four career-switchers, their workplace coaches and one supervisor. Another supervisor, though not officially a pilot participant, contributed to the pilot upon request of the career-switcher. 

All participating career switchers were at the intermediate or final stage of their teacher-training programs, had low to intermediate level of computer skills and no or little prior experience with the electronic teaching portfolio. Participating workplace coaches had above 10 years of work experience as teachers and from 1 to 3 years experience as a workplace coach, they had from low to intermediate level of computer skills and no prior experience with portfolio. The only participating supervisor had ample professional expertise (40 years), had been working with the paper portfolio as a coaching and assessment instrument for x years and had low computer skills.

4.5. The pilot’s progress
At the introductory workshop participants got acquainted with each other, shared personal goals and discussed pilot objectives. Introductory presentations on the electronic teaching portfolio and its use for teacher learning and coaching purposes were given, the participants got acquainted with the pilot communication environment and practiced using the available tools in a hands-on session. In the initial stage of the pilot the participants were supported in choosing an electronic portfolio and getting started with using it within the existing framework of workplace coaching. They were encouraged to reflect upon their experiences of using a new instrument, to share and discuss impressions with fellow pilot participants and the pilot team in on line forums moderated by the pilot team. Pilot activities related to coaching took place in the workplace between the career-switcher and the coach. Participants communicated with the pilot team and other participants through the communication environment in Blackboard. The second live event, the final workshop - took place at the end of the pilot. A final discussion of results, experiences and viewpoints was conducted. Participants shared opinions on the workplace coaching of beginning teachers and evaluated the use of e-portfolio as the coaching support tool. 

As for the interaction in the course of the pilot, during the first 1,5 months of the pilot this was limited to introductory statements and comments on the portfolio choice. The pilot team provided helpdesk support for using communication facilities (discussion forum, chat) and start-up of the electronic portfolio (opening an account, uploading artifacts). Two months after the pilot’s commencement communication through various discussion forums became active. Exchange of experiences and opinions took place in a general forum and in separate forums of career switchers and their coaches. Career switchers exchanged solutions to specific portfolio related issues (what evidence to collect and how to collect it), and professional activities (classroom pedagogy, motivating learners etc.). Communication in the electronic workplaces around individual portfolio’s remained limited to several general introductory messages. 

5. Data collection and analysis

To test the formulated hypotheses and answer the research question, several data collection methods were employed. The start questionnaire provided data on the background, prior knowledge of the teaching portfolio, coaching background as well as on computer skills and motivation to participate in the pilot. The exit questionnaire covered the pilot evaluation and the self-assessment of change in portfolio-related knowledge and skills and the perceived effect on coaching strategies. Content analysis of on line communication allowed the pilot team to collect impressions of both portfolio construction process and using this tool in coaching, arising problems, needs and preferences of the portfolio users. Discussions at the final workshop were used to collect shared opinions on the perceived value of the e-portfolio in workplace coaching, on preferred affordances and possible use patterns. Finally, semi-structured in-depth interviews were held with each participant. Interviews were recorded, transcribed and verified by the respondents. Interviews covered the portfolio making experiences, pursued workplace coaching strategies in general and during the pilot in particular, views on improving workplace coaching of beginning teachers and the use of the e-portfolio for this particular purpose.

No quantitative analysis was undertaken; all instances of communication, statements and answers were included in the analysis. Data from all sources was clustered per category by two pilot team members independently, eventual differences were eliminated. Based on data from questionnaires, on line communication and the final discussion a reconstruction of portfolio and coaching related activities of each duo (career-switcher and workplace coach) was undertaken. Data from interviews served to complete and verify the reconstructions. 

6. Pilot results

Inferences made on the basis of the pilot data cannot be generalized. However, based on the reconstruction of portfolio related activities of career-switchers and their coaches in the pilot, an overview of possible coaching strategies involving e-portfolio could be made. In paragraph 6.1 the results of portfolio construction are discussed. Paragraph 6.2 is devoted to observed coaching strategies. Evaluation data collected in the pilot is presented in paragraph 6.3.  Since participation of teacher educators (supervisors) in the pilot was limited, no data was generated on the possible effect of communication between the workplace coach and the supervisor on the quality of learner support. 

6.1. Four instances of portfolio construction & use
In the pilot four cases of portfolio construction and use in coaching were monitored. Four career-switchers constructed electronic portfolio’s and used them in contacts with their workplace coaches, though the degree and the quality of use differed. Table 1 presents an overview of portfolio construction patterns as observed in the pilot per case as well as related coaching activities observed in the pilot (discussed in p.6.2). 

	
	Case 1
	Case 2
	Case 3
	Case 4

	Prior knowledge 

	Prior experience with a paper portfolio 
	None
	Hard-cover portfolio for assessment and supervision
	Marginal:  initial exploration of the e-portfolio 

	E-portfolio construction: the content 
	*background; 

*reflection on prior learning & work;

*reflection on teacher competence requirements; 

*personal development plan;

*dossier: artifacts, lesson plans, instances of instruction
	*background; *dossier: artifacts and materials produced in the frames of the teacher training program or in the teaching practice 
	*background; *self-analysis *dossier: several artifacts


	*background;
*self-analysis 

*reflection on teacher competence requirements

	E-portfolio in the coaching during the pilot
	*subject of coaching sessions;

*input for coaching sessions
	*input for coaching sessions
	 *One time initial exploration 
	*One time initial exploration

	Portfolio related activities of the coach (both paper & electronic)
	*comments on the portfolio during f2f  sessions; feedback, 

*Preparation for f2f sessions; 

*preparation for participation in the the final assessment 
	*One-time feedback on the completed portfolio in the pilot communication environment; *preparation for f2f sessions upon request of the coach
	*Advice on portfolio construction (paper portfolio)
	none

	Coaching strategies & actions during  the pilot
	*regular f2f sessions 

e-portfolio - subject & structure 

* feedback in the e-portfolio 
	*ad hoc f2f sessions:  school & teaching related issues, tips & advice
	*ad hoc f2f sessions: tips on teaching and behaviour in class, 

tips on portfolio construction: 
	* ad hoc f2f sessions 

*correspondence through e-mail on clasroom practice, feedback, tips

	E-portfolio construction personal goal
	Demonstration of achievements & professional growth
	Demonstration of achievements
	Exploration of an electronic tool 
	Support of progress in teacher development


Table 1 Portfolio construction patterns observed in the pilot (Firssova, e.a., 2006)
Table 1 demonstrates four different patterns of portfolio related activities in the context of workplace learning. In one case the process of portfolio construction could be observed in the pilot (case 1), in other cases the e-portfolio was the result of a one-time activity (cases 2, 3 & 4) with different results. In case 1 the e-portfolio contained a rich and varied representation of self-reflections, produced instructional materials and artifacts, feedback received in the process of portfolio construction etc. In case 2 the e-portfolio was limited to a collection of artifacts in the portfolio dossier. The case 3 e-portfolio served as an electronic duplicate of the paper portfolio and in case 4 the portfolio was “poorly” filled because the career-switcher found it difficult to reflect on teacher competence requirement statements and to express his ideas on teaching in the suggested format. 

In sum, the portfolio construction patterns demonstrated in the pilot reflected the goals set by the portfolio-makers, including a demonstration of professional growth and level achieved by the end of the fast-track teacher education programme (case 1), a presentation of achievements via collected artifacts and other materials (case 2); an exploration of an electronic tool  (case 3) and an attempt to express experienced difficulties, to draw attention of others to the problems (case 4).

6.2. The electronic portfolio and coaching strategies in the pilot
The pilot though of short duration allowed the  reconstruction of several portfolio use patterns in relation to coaching in the workplace. 

Introduction of a new instrument did not radically change existing coaching strategies and activities as observation of lessons and informal face to face coaching sessions. Discussion of issues reflecting daily classroom practice, arising problems and possible solutions remained central. In all four cases, however, the e-portfolio had some impact on the coaching. In the pilot the following instances of portfolio-related coaching activities were observed:

· Regular coaching sessions were organized around the e-portfolio. In the one hour long sessions the career-switcher and the coach shared a pc navigating through the e-portfolio together. The portfolio construction, collected materials, and reflections of the portfolio-maker became the subject of discussion. These sessions also helped the coach to get familiar with this instrument and learn to navigate in it (case 1). 

· During the coaching sessions the coach gave tips on portfolio construction (what material to include, how to describe specific work related activities in the competence requirements frame). This happened on ad-hoc basis when requested by the career-switcher (case 3). 

· The coaches consulted the portfolio of the career-switcher on their own preparing for coaching sessions. The portolfio provided the coach with the background information and personal evaluations of the portfolio maker on the issue to be discussed in the session (cases 1, 2).

· The coach consulted the portfolio of the career-switcher on her own preparing to participate in the final assessment of the career-switcher at the teacher education institute (case 1).

Furthermore, in one case (case 4) participation in the pilot served as a stimulus for activating coaching on a structural basis. Regular communication via e-mail became an important coaching instrument. The career-switcher sent the coach reports and reflections on daily classroom experiences and arising problems and the coach responded with feedback and tips. Although the e-portfolio construction and portfolio related activities did not become part of the coaching strategy in this case, participation in the pilot helped to make the bottlenecks in the existing approach visible. Focus on electronic tools for coaching helped the coach choose a suitable coaching strategy. 

6.3. Evaluation of the e-portfolio by learners and their workplace coaches 
In the pilot data was collected on user evaluation of the e-portfolio instrument used, of the portfolio construction process and portfolio related coaching activities. 

Evaluating portfolio related activities participating career-switchers spoke of a positive and meaningful experience. Firstly, portfolio makers appreciated the ease of use and scaffolds provided in the form of fill-in questionnaires, templates and clear though not rigid structure of the offered e-portfolio. Limited effort and time investment in portfolio construction, being able to demonstrate portfolio construction results at once were perceived as the evidence of the efficiency of this instrument, increased appreciation of it and the willingness to use it. Secondly, presenting a complete collection of results of one’s professional development (the whole oeuvre) in a compact form corresponded in the perception of the career switchers with the effectiveness of e-portfolio as a coaching tool. Futhermore, the perception of effectiveness of this instrument was increased by communication affordances of the e-portfolio as envisaged in the pilot. Although the participants could not give or receive feedback directly in the e-portfolio and used the pilot communication environment (in Blackboard) or e-mail for the purpose, in their perception communication tools were valuable components of the electronic portfolio. 

The pilot demonstrated that the portfolio construction requires high writing and argumentation skills and may be found quite demanding by a career switcher. The task of elaborating on teacher competence requirements statements in the portfolio can be experienced as time-consuming and abstract. Further critical remarks of portfolio makers as collected in the pilot concerned limitations of the SBL portfolio tool which, as an open access web-based tool, offered limited space for storage of artifacts. The pilot participants missed a clear structure in the dossier section of the portfolio and regretted not being able to connect their statements to “evidence” in the dossier in an efficient way (hyperlinks). 

As for the coaches, initially they were rather sceptical about the e-portfolio as a tool for coaching in the workplace. They lacked a general reference frame within which such an instrument could be used. However, all were moderately positive about the experience in the pilot and expressed willingness to experiment with the instrument in their own teaching and coaching practice in the future. The workplace coaches acknowledged that using the e-portfolio helped them to prepare in an efficient way for scarce face to face coaching sessions, thus enhancing efficiency of coaching (cases 1, 2). In the perception of one of the coaches, working with the e-portfolio helped reduce the distance between the coach and the career-switcher: “we were going through the learning process together”. Availability of “a helicopter view” of the professional development of the career-switcher due to the access to the e-portfolio was typified as an enrichment of the coaching process. The coach who consulted the e-portfolio’s of her career-switcher on a regular basis appreciated the ease of navigation in the portfolio, its 24-hours availability and its learnability. Similar to portfolio makers, the coaches were less satisfied with the absence of a clear structure of the portfolio dossier and direct links between statements of the portfolio maker and the evidence collected in the dossier. 

Discussion and conclusions

Looking back at the results of this five-month long pilot study we can state that its objectives, though quite ambitious for such a short time experiment, were realized to a large extent. The four participating career-switchers succeeded in start-up portfolio construction activities and in using it in communication with their coaches. The four workplace coaches were for the first time in their coaching practice confronted with a new instrument and appreciated the results that this experiment yielded. Several use patterns were observed and portfolio evaluation provided valuable insights in demands and preferences of workplace learners and their coaches as portfolio users. These results allow us to draw some conclusions and define areas for further study and experimenting. 

In the first place, the pilot demonstrated feasibility of portfolio construction in the context of workplace learning and confirmed our hypothesis that the use of this instrument as a coaching support tool in the workplace can be effective. 

The constructed e-portfolios helped the portfolio-makers to demonstrate achievements of both work and teacher education, to increase involvement of their workplace coaches in the process of professional development. The career-switchers expressed very clearly their preference for a easy to use instrument that would not demand much additional time and effort and would quickly yield tangible results. In their perception, the electronic portfolio as used in the pilot helped increase flexibility and efficiency of contacts with the coach and offered usable scaffolds for reflection on teacher competence requirements. 

In the pilot the e-portfolio helped to structure coaching activities, supported preparation of the coach for coaching sessions and served as an additional feedback channel. The coach got broader access to the general background, educational history and viewpoints of the portfolio-maker which provided additional input for coaching activities. Adding this instrument to the “toolbox” of the workplace coach enlarged the coaching repertoire and was motivating for both the learner and the coach. 

Appreciation of real and perceived communication affordances of the e-portfolio by both portfolio-makers and their coaches is another important pilot result. Although logically face to face contacts remained the primary communication channel in workplace coaching, the introduction of the e-portfolio as a coaching tool stimulated its users to try out on-line distance communication channels and increased their awareness of the added value of such tools. 

In the pilot communication affordances of the e-portfolio were not fully enjoyed. Limited participation of teacher supervisors made it impossible to test whether on-line communication between the career-switcher, the workplace coach and the supervisor through the e-portfolio can benefit workplace learning. Positive experiences of the pilot participants with on-line communication through the e-portfolio indirectly support our hypothesis but are inconclusive. 

The participating career-switchers were relatively far in the teacher education process. Their workplace coaches had already chosen a strategy and certain communication patterns had been worked out before the pilot. Thus, the pilot participants had to include new elements in already existing patterns, make adjustments in the chosen strategies. The constructed portfolios were to a large extent based on already exising collections of prior made artifacts and statements. From the learning perspective the effect of the portfolio use in the pilot was limited. 

The current trend in school-based teacher education in the Netherlands goes further than the organization of alternative paths and fast-track programmes for career-switchers only. It includes joint projects of institutes of higher teacher education and specific secondary schools (Ten Dam & Blom, 2006), professional development schools (Kallenberg, 2006), and numerous local Ducht initiatives under the motto “Educating together” (f.e., in Utrecht,  http://www.feo.hvu.nl/samenopleiden/). Further research  of  workplace learning for the teacher profession and workplace pedagogies is needed. The experiences collected in this pilot indicate that design-based research can be a feasible option for testing how the e-portfolio can enhance the potential of the workplace as a learning environment for teachers. It is a challenging and a promising task!
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� Blackboard was chosen by the pilot team for practical and pragmatic reasons: in use at RdMC/OUNL, sufficient expertise for design and Helpdesk purposes within the pilot team, ease of learning and use for the purposes of the pilot, the availability of the necessary communication functionalities (storage of documents, asynchronous communication through discussion boards, synchronous communication through chat tools).


� Including all prior portfolio related activities of the career switcher
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@ titelpagina

@cv

© gpleidingen
© werkervaring

© competentieprofiel

© yerklaring
© guickscan

© beroepsidentiteit
© yragenist

© pop
© yragenist

@ dossier

13-04-2005

In dit lerarenportfolio doe ik verslag van sen
onderzosk naar miin bekwaamheid als

leraar. Ik heb me afgevraagd hoe het staat
met mijn lerarencomptenties. Ik heb onder

waorden gebracht wat miin opvattingen en
matieven zijn. En ik heb aangegeven wat ik
a ondernemen om mijn bekwaamheid op
peil te houden dan wel verder te
ontwikkelen (zie ‘Dossier’ - Bestanden’)




LV | werkervaring

valuascollege venlo
2003 - heden
dacent Duits

Fioretti College
2003
dacent Duits

D.LT. Technical Services
2002-2003
Account manager




CP | Resultaten QuickScan

Interpersoonlijk competent

1.1 Hij maakt contact met de leeriingen en hij zorgt ervoor dat
2ij contact kunnen maken met hem en zich op hun gemak

voelen.

1.2 Hij gesft de leeriingen leiding maar geeft ze ook
verantwoordelijkheid en een sigen inbreng.

1.3 Hij schept een goed klimaat vaor samenwerking met de
leerlingen en tussen de leerlingen anderling




Dossier

Bestandenlijst

In het dossier staan fota's en bestanden waarmee ik miin portfolio wil
toelichten. Kiik op anderstaande links om de foto's te bekijken of de
bestanden te downloaden.

Lehrwerkanalyse Salzaitter Heute (compleet.

leerwerk) pdf Vakdidaktiek

Format logboek xls Stage
Stageverslan.doc Stage

Anne Reuters (2).doc Schreibfertigkeit
Didaktisierungen.doc Musik im Unterricht.
Anne Reuters (1).doc Schreibfertigkeit
Lesertagebuch Literatur 1.doc Literatur Kompakt

Ein festliches deutsches Friihstick.doc Landeskunde







