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Introduction

This ‘work-in-progress’ report provides an overview of current research into staff development and ePortfolios. It presents key themes, which have been identified through a literature review and from 15 semi-structured interviews conducted with staff developers and tutors using an ePortfolio in the United Kingdom, the United Stated and New Zealand during 2005 and 2006. 
The literature review

A search of electronic databases and e-journals using key words such as ePortfolio, electronic portfolio and personal learning plan was conducted. Websites for the Centre for Recording Achievements, the Higher Education Academy and Helen Barrett’s personal website were also searched for relevant literature. Fifty articles on the subject of using portfolios, including ePortfolios, for learning and personal development were reviewed.
The interviews

A number of staff developers, both nationally and internationally, were identified as having significant experience in developing, implementing and/or using an ePortfolio.  A total of fifteen staff developers agreed to be interviewed, twelve from higher education and three from further education, who completed and returned a consent form. All fifteen volunteers were interviewed either by telephone, video conference or by face-to-face interview. Where possible interviews were recorded and a written transcript produced. Two of the twelve recordings were lost due to a faulty recorder. Where interviews were not recorded, notes were taken at the time of the interview.  The questions used for the interviews were developed from the themes identified in the literature and were sent to each interviewee prior to the interview. Approval for each transcript was sought as each interviewee received a preview of his/her own transcript.
Initial findings

No clear models, examples of good practice and/or guidelines have emerged regarding staff development and eportfolios to date. Therefore, we suggest, at this stage, that each institution addresses the following areas in their staff development programme for ePortfolios which have consistently emerged through the literature review and the interviews. Inevitably, the amount, type and focus of the staff development programme provided will reflect the strategic approach of each institution and the resources available. 
Areas for consideration:
· clarification of terminology

Terms such as progress file, personal development plan (PDP), portfolio and learning log are commonly used when referring to a process of developing, storing and maintaining a record of personal learning development. In addition, webfolio and electronic portfolio (ePortfolio) are used when referring to an electronic system that supports the development and use of a portfolio although a difference of opinion exists in the literature about the determinants of each. Prior to any staff development, it is essential that an institution has clarity and consistency about the terminology to be used surrounding the ePortfolio and that this is reinforced in strategic documentation. It is also recommended that institutions make staff aware of the lack of consistency in terminology between the further and higher education sectors in the United Kingdom to ease learners’ transition from one institution to another.
· institutional understanding of the purpose of an ePortfolio

An ePortfolio system has the potential to fulfil many functions. It can be used as an interactive learning tool providing a forum for learners to engage in dialogue and to exchange personal learning experiences. It can store and display artefacts as evidence of learning achievements and experiences (Siemens 2004; Lorenzo and Ittleson 2005) and can be used to support personal and/or professional development (Funk 2004). Roberts et al’s (2005) idea that an ePortfolio should be more than a digital repository used to store files of personal achievements but should also support the development of reflective active documents for lifelong learning is generally well accepted throughout academia (East 2005; Barrett 2000). 

Prior to any staff development programme, there must be understanding about the type, level and purpose of use of the ePortfolio system. Staff should be provided with good examples of practice, for example, how blogging could be used to support deep learning. If at all possible, staff should be provided with opportunities to use the ePortfolio for themselves to experience this new online environment.
It is also recommended that any staff development outlines the advantages of an ePortfolio over a paper-based system. Some staff may be familiar with a paper-based system and perceive that an ePortfolio is just an online version and miss the added functionality and opportunities within an ePortfolio. Therefore, it is essential that tutors have the possibility of exploring the role of the ePortfolio as both a digital archive and as a tool for promoting lifelong learning.
· a debate about assessment and ePortfolios

There is on-going discussion about assessment and ePortfolios: some favour assessment as a means of capturing valuable material developed from a process of learning. However, Barrett (2004) opinions that using portfolios for assessment will influence how learners use the portfolio and that it will change from a tool that can support lifelong learning to a ‘high stakes’ document that will be judged against a set of prescribed learning objectives. This area may be the most problematic for academic staff in tertiary education since no assessment will require tutors to ‘let go’ of the learning process and accept that not all learning needs to be evaluated, measured or judged. 
· further staff training in reflection

Although there is little evidence that reflection can promote lifelong learning, there is general agreement that reflection should be used to evidence learning activity in the ePortfolio. Again, an institution needs to clarify the role that reflection will take in its ePortfolio. However, any staff development programme will need to accommodate tutors’ present knowledge and attitudes to using reflection in learning and teaching. It cannot be assumed that all staff and learners will automatically possess the ability to be reflective learners and tutors will need guidance on how to support learners think and write in a reflective way. Examples can be drawn from teacher education.

· consideration of the legal issues surrounding ePortfolios

Charlesworth and Home (n.d.) present legal issues to be addressed when working with Managed Learning Environments which may also be applicable to ePortfolios such as ownership and Intellectual Property Rights of the materials contained in the ePortfolio. An institution needs to have clear policies to encourage good practice when using an ePortfolio tool to reduce infringement of copyright law, of the Data Protection Act and to reduce libellous practice (Charlesworth and Home 2004). For example, staff and students need guidelines on the use of blogs. Staff also need to make students aware of how their postings may be misinterpreted and the potential consequences. It may be appropriate to remind staff and students of their institution’s Information Technology Acceptable Use Policy and to provide examples of when a blog may be infringing these.

Additional issues that should also be considered in the preparation of a staff development programme include:

· Technical training

Tutors will require some technical training in the use of any ePortfolio system. The challenge for any staff development programme will be to provide adequate and timely technical support with appropriate reference documentation. Also, like many institutions have encountered through their institutional deployment of a VLE, some tutors will focus on the ‘how’ of the system rather than the ‘why’ of using the system especially if the tutor is already experienced in using a paper-based portfolio.
· The role of support staff

Support staff including careers, disability officers, Information Technology and student support staff all have a vital role to play in the deployment of an ePortfolio. Such staff may wish to provide guidance to tutors on reflection, employability and diagnostic testing in relation to the ePortfolio. The Disability Officer could offer guidance on problems encountered by special needs students using an ePortfolio.
· Storage and transferability 

Consideration and plans for the storage, archiving and/or transferability of ePortfolio content is required particularly if learners are transferring within the tertiary sector. Tutors will need to know what students can transfer, how it can be transferred and in what formats.

Inevitably, the amount, type and focus of the staff development programme provided will reflect the strategic approach of each institution and the resources available. In many cases, it may be appropriate, as Barrett (2000) suggests, to focus staff development programmes on a small group of enthusiasts. Then this group can be used to help in cascading learning throughout the institution. Nevertheless, this staff development must grapple with the issue of staff buy-in to support learners using the ePortfolio.
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